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Introduction 
This toolkit provides guidance for teachers on planning for cross-curricular Languages – Art & Design 
teaching. It sets out the elements involved in this approach and how the dual focus on subject matter and 
language development can be achieved. It provides blank planning templates and a sample set of 
completed plans.  
 
Pedagogically our approach prioritises learner agency, critical thinking and creativity and involves  
a scaffolded, three-stage process of Approaching > Exploring > Creating: 
 
 
            

 
 
 
1. Approaching 

Here the focus is on enabling students to find ways in to appreciation of art works or artefacts, to make 
links to previous learning and experience, to share initial responses and to note questions that arise. It 
is also about building up key language needed to carry out related activities. 

2. Exploring  
In this phase students develop their responses to the subject matter incorporating intercultural, 
emotional and aesthetic perspectives. They do this to a large degree collaboratively through research, 
analysis and interpretation activities. There is careful structuring to enable students to build 
understanding, to develop critical skills and to simultaneously develop language knowledge and skills 
across genres. 

3. Creating  
This is the transformative process whereby students, collaboratively or individually, take inspiration 
from the art work or artefact to produce a new art and language piece reflecting personal or shared 
experience as well as evolving cultural and aesthetic viewpoints; a work, moreover, in which identities 
may be reshaped and confidently affirmed. To achieve this, it is considered important that students’ 
work be presented or performed to others through live presentations, exhibitions or performances 
and/or online. 

 
To support the poetry writing element within the Creating stage we have written a short Guide which will 
also be made available on the project website. 
 

 
 



We recognise that serious engagement with Art & Design subject matter through a second/foreign 
language increases cognitive challenge for students. Thus it is considered vital for teachers to be familiar 
with the range of scaffolding strategies available to support progress. These are explained in some detail 
in Anderson, Macleroy & Chung (2014, chapter 4): 
https://goldsmithsmdst.wordpress.com/handbook/ 
 
One form of scaffolding can be through combining some use of students’ first or dominant language 
alongside the target language. Whilst this needs to be done thoughtfully, it can have various advantages 
and is consistent with an holistic approach to language learning which draws on interlingual and 
intercultural connections. Examples of bilingual/multilingual activities/strategies include: 
• research involving reading of texts written in English as well as the target language 
• reading or listening in one language and making notes or summarising in another language 
• stimulus resource is provided in one language, but students respond in another (or in a combination of 

languages) 
• open-ended tasks, such as ‘annotating around an image’ in which students are encouraged to draw on 

their full language repertoires including their home languages (ref. ‘Collage: Creating around an image 
or object’ guide sheet – Resource Booklet, p.153) 

• writing in both languages / multilingually within a range of genres (e.g. descriptive, narrative, 
imaginative, diary entry/personal reflection, dialogue, critique)  

• translation of short passages of text into and out of the target language  
• creation of bilingual (digital) stories and discussion around differences and similarities in the way 

language systems work as well as relationships between different languages, e.g. identification of 
cognates (‘language awareness’)  

• use of bilingual dictionaries, glossaries and other reference material 
• brainstorming / exploratory talk where ‘translanguaging’ may be seen as useful scaffolding strategy for 

some learners 
• development of cognitive and metacognitive awareness through self- and peer assessment, 

(language) learner strategies, etc. 
 
 
Some important general points about developing cross-curricular Art and Design and Languages 
teaching are listed below: 

1. Find out about the Art and Design curriculum and the way Art and Design colleagues approach 
teaching their subject. If possible, collaborate with an art and design teacher. 

 
2. Make lessons meaningful for learners by relating content to their experience and interests. Where 

possible allow learners to have a say in what and how they learn as well as in determining final 
outcomes. 

 
3. Exploit the visual nature of art to develop understanding of concepts and to support communication in 

the target language. 
 
4. Break learning down into manageable chunks and draw on a wide range of scaffolding strategies to 

facilitate learning pathways. 
 
5. Promote active learning with opportunities for students to work collaboratively on tasks. 
 
6. Aim not only to focus on creative works, but also to enable learners to interact with these works 

creatively (ref. ‘Teaching for creativity’ on next page)   
 
7. Create a psychologically and physically safe environment in which learners feel able to experiment 

and take risks in relation both to ideas and language. 
 

 
 

https://goldsmithsmdst.wordpress.com/handbook/


8. Establish groundrules and set up routines.  
 
9. Create a stimulating classroom environment. Think about layout, organisation of resources and 

equipment, posters, displays, a word wall, access to reference material, etc. 
 
10. Cater for different learning styles. 
 
11. Create opportunities to develop all four language skills, but remember that language learners are 

generally able to understand a great deal more than they can produce. 
 
12. Aim for consistency in use of the target language and decide if and when some use of English (or 

other languages) may be acceptable/desirable. 
 
13. Devote attention to formal aspects of the language as they arise within the communicative context  

and encourage learners to ‘notice’ gaps in their internal representation of the language system 
(‘interlanguage’). 

 
14. Adopt a sympathetic approach to error making and build in opportunities for students to evaluate their 

own work and that of others.   
 
15. Check learning regularly and reward success with regard both to Art and Design and Languages . 
 
 

 

 

  

 
 



 
2. Planning Approach and Proformas 

 
The framework proposed here supports the idea of ‘backwards planning’. Teachers are encouraged to 
specify what they wish their students to be able to do by the end of the lesson sequence or unit and then 
to identify for them the steps required to achieve it.  
 
Since the aim is to develop both Art & Design and Arabic language learning, objectives are set out in 
terms of both. 
 
Plans are developed at three levels: 
 

 
 

1. Overview plan  
Here medium/long term learning objectives* are set out as well as links to key frameworks**, relevant 
learning skills and strategies, creative outcome, assessment and resources. 

2. Mapping plan 
Here the sequence/unit is broken down into lessons, setting out the broad content of each. Teachers 
are expected to start by identifying Art & Design objectives and then concurrently the main activities*** 
and the language functions**** (and, if relevant, the discourse markers*****) involved in carrying them 
out. This then leads on naturally to specification of linguistic structures and vocabulary and the Glossary 
can be a valuable reference here. The one/two side map allows the teacher to ensure there is a good 
balance of activity supporting both subject and linguistic development and covering the four skills. It also 
makes transparent progression through the sequence across the phases of Approaching-Exploring-
Creating. 

3. Detailed plans 
Having completed the Overview and Mapping Plans the process of doing individual lesson plans is 
greatly simplified. For these plans the teacher specifies objectives, sets out activities (following the 
Starter - Main Body – Plenary model), including homework and adds assessment points, resources 
needed as well as any important notes.  

 
Below we provide completed planning templates for the three levels based on a short unit on the Harf Al 
Kaf section of the resource. A set of blank templates is provided in the Appendix. 
 
Whilst planning support – Collage   Poetry 
 
* Learning objectives – See Section 3 
**  Examination frameworks - See Section 4 
***  Activity types – See Section 5 
**** Language functions - See section 6*****  
***** Discourse markers – See section 7. 

 
 



Appendix A: Sample set of plans for teaching Harf Al Kaf section of Language in Art and the Work of Ali Omar Erme   

Unit theme  Harf Al Kaf section Number of lessons 5 
 
ART & DESIGN OBJECTIVES (See guidance notes) 
1. To analyse, interpret and express opinions about Harf Al Kaf making links to personal life, experience and culture 
2. To deepen understanding of Arab heritage and culture and their relationship to issues in the modern world 
3. To create a personal bilingual/multilingual artwork inspired by Ali Omar Ermes which integrates letter shapes and pieces of written text within an overall visual 

design and/or (Arabic-English) digital story 
 
LANGUAGE LEARNING OBJECTIVES (See guidance notes) 
1. To review and extend Art&Design and broader Arts related vocabulary and structures 
2. To extend awareness of and confidence in using  a range of language functions (describing, comparing, expressing opinions, arguing, interpreting, 

hypothesising) 
3. To develop oracy and literacy skills, building from word to sentence and text levels 
4. To  foster interlingual/intercultural skills (including translation) 
5. To  understand how the linguistic mode can combine with other modes (visual, spatial, audio and gestural) to construct meaning 
6. To develop ability to communicate across a range of genres (classroom discussion, presentation, narrative, dialogue, drama sketch, review, poetry) 
7. To explore intercultural perspectives and open up new, dynamic spaces for personal meaning-making and identity construction 
 
LINKS TO SCHEME OF WORK, COURSE BOOK, EXAM SPECIFICATIONS 
Contributes to intercultural, creative and critical dimensions in the SoW and fosters personal engagement 
GCSE Arabic Specification. Links to Theme 1 ‘Identity and culture’ and  Theme 5 ‘International and global dimension’ 
GCE Arabic Advanced Level (Draft). Links to Theme 2 ‘Artistic culture’ 
 
LEARNING SKILLS / STRATEGIES  
Close observation; sketching/annotating; generating and extending ideas; composing; considering different perspectives; researching; comparing; experimenting; 
problem-solving; using imagination; drafting-redrafting; critical thinking; reviewing and improving; presenting to others; working with others 
 
CREATIVE OUTCOME 
Make an artwork of your own, based on the letter Kaf, in the style of Ali Omar Ermes (Activity 11) 
ASSESSMENT 
Ongoing formative assessment including peer assessment. 
Creative Learning Assessment observation chart (Arts Based Creativity in the Community Languages Classroom, 39-40) 
https://www.gold.ac.uk/clcl/multilingual-learning/creativity/ 
RESOURCES 
‘Language in art and the work of Ali Omar Ermes’ resource booklet and cards. 
Sugar paper, felt pens, (online) dictionaries. 

 
 

https://www.gold.ac.uk/clcl/multilingual-learning/creativity/


 

Lesson Key Art and Design learning 
objectives (information / 
concepts) 

Language functions  Key lesson activities 
 

Key structures and vocabulary 

1. APPROACHING 
Beginning to understand the art 
work 
 
 
 
 

• Describing 
• Comparing 
• Associating 
• Hypothesising 
• Expressing opinions 

Activity 8 (p …) in Harf Al Kaf section of 
Resource: Selecting and extending 
adjectives to capture what you see in the 
work / how it makes you feel. 
(Brainstorm (S,L,R,W) p/w > wc ) 
Activities 1, 2, 3 (p   ) Associations with the 
letter Kaf + Script style 

• It is/could be about … 
• It’s (very) beautiful, elegant, simple, complex, 

inspiring, intricate, bold, rich, positive, sad … 
• It’s based on the letter(s) … 
• There is /are .. 
• At the top/bottom, in the centre / above/below 
• (The painting) It makes me think of … 
• I believe/think that … 

 EXPLORING 
Deepening understanding  of 
theme 
Intensive study of extract from 
Arab poem related to theme 

• Analysing 
• Researching 
• discussing 
• Expressing opinions 

Activity 4 Reading and translation • To withstand/overcome problems/ difficulties 
• To accept – resist  
• To fight for/against 

 EXPLORING  
Deepening understanding  of 
theme 
Using appropriate language to 
express and justify opinions on 
the theme 

• Hypothesising 
• Expressing opinions 
• Suggesting 
• Analysing 

Activity 5 Speaking and note-taking • Injustice can happen when leaders are weak/ 
people are greedy, prejudiced, ignorant, 
irresponsible 

• We should/must support human rights, the rights of 
minorities, international law, free speech 

2. EXPLORING 
Learning about the artist and 
artwork. 
Developing appropriate 
language for this. 

• Hypothesising 
• Analysing 

Activity 6 Listening 
 

• Artist, artwork, museum, exhibition 
• To paint, draw 
• Brush, paper, canvas, ink 
• Writing, script, letter, poetry, style 

 EXPLORING 
Focus on art review genre and 
language required to express 
oneself appropriately in this 
genre 

• Hypothesising 
• Analysing 

Activity 9 Reading/Writing (Gap-fill) 
 
 

• Fascinating / inspiring 
• In the centre / At the top/bottom / Above/below 
• Script/style 
• The work expresses …/Justice  /  Message 

3. EXPLORING / CREATING 
Making and presenting an art 
work (collage) inspired by Ali 
Omar Ermes 
 

• Suggesting 
• Negotiating 
• Researching 
• Hypothesising 
• Expressing opinions 
• Critiquing and reviewing  

Activity 10 Speaking/Writing 
 
Activity 11 Making an artwork 

(ref. Glossary) 
 
 
 
 

4. CREATING 
 

 Activity 11 Making an artwork (ref. Glossary) 

5. CREATING  Presenting and assessing using agreed  
criteria  

 

 
 



 
Date: … Class: Pre-GCSE 

 
Learning  
objectives 

• To begin to develop initial impressions of Harf Al Kaf making links to personal life, 
experience and culture 

• To deepen understanding of Arab heritage and culture and their relationship to issues 
in the modern world 

- - - - - - - - - - - - - - - - - - - - - - - - - - 
• To review and extend Art&Design and broader Arts related vocabulary and structures 
• To extend awareness of and confidence in using  a range of language functions 

(describing, comparing, expressing opinions, arguing, interpreting, hypothesising) 
• To develop oracy and literacy skills, building from word to sentence and text levels 
• To  foster interlingual/intercultural skills (including translation) 

Resources • Copies of Kaf section from 
Resource booklet 

Homework 
 

• Noting and learning key 
words in personal 
glossary 

 
Time Teacher and student activities (including review 

procedures) 
 
 

Notes 
Lesson1 of sequence 

10 mins Starter 
 
Activity 8 as warm-up (p/w > wc) 
 
 

A4 images of Harf Al Kaf 
(one per group).  
 
(Range of suggestions 
valid) 

45 mins Main 
 
• Activity 1 S/W (p/w > wc) 

• Activity 2 R 

• Activity 3 S/W 

• Activity 4 R + translation 

 
• Set homework 
 
 
 
 

 
Act 2 – refer students to 
p.26 of Resource 
 
Act 4 – have students peer 
assess each other’s 
translations? 
 
 

5 mins Plenary 
 
• Working with a partner note three questions you would 

like to ask about Harf Al Kaf or about the artist Ali Omar 
Ermes. Share with class. 

 
 

 

Evaluation / 
Points for next 
lesson 
 
 

 [To what extent did the pupils achieve their learning outcomes?  
- How did I assess their learning?  
- Other, including how I included/promoted good behaviour and dealt with inappropriate 
behaviour.  
- Action points for next lesson.]  
 

 
  

 
 



Date: … Class: Pre-GCSE 
 

Learning  
objectives 

• To analyse, interpret and express opinions about Harf Al Kaf making links to personal 
life, experience and culture 

• To deepen understanding of Arab heritage and culture and their relationship to issues 
in the modern world 

- - - - - - - - - - - - - - - - - - - - - - - - - - 
• To review and extend Art&Design and broader Arts related vocabulary and structures 
• To extend awareness of and confidence in using  a range of language functions 

(describing, comparing, expressing opinions, arguing, interpreting, hypothesising) 
• To develop oracy and literacy skills, building from word to sentence and text levels 
• To  foster interlingual/intercultural skills (including translation) 

Resources • Copies of Kaf section from 
Resource booklet 

• Copies of ‘Collage: Creating 
around an image or object’ 
(pp.152-153 in Resource booklet) 

Homework 
 

• Drafting plans for 
creative outcome 

Time Teacher and student activities (including review 
procedures) 

Notes 
Lesson 2 of sequence 

10 mins Starter 
Key word test on mini-whiteboards 
Note all the words you can think of which are based on the  
word (a) art (b) paint (c) write 
Note the opposites: (a) above (b) at the top (c) simple (d) 
bold (e) justice (f) generous    etc 

 

40 mins Main 
• Activity 5 S/W 

• Activity 6 L 

• Activity 9 R/W 

• Set homework. Present brief for art work  
 
[Brief:  
1. Make an artwork of your own, based on the letter Kaf, in the 

style of Ali Omar Ermes. In the piece you create, try to 
illustrate in words, comments, drawings and design what the 
letter means to you. This might be in the form of a memory, a 
dream, a story, a poem or an association. The work could be 
created digitally, as a slide show for example. Note that the 
work should include at least 50 words of written text.  

2. Present your work to the rest of the class. ] 
 

• Go through ‘Collage: Creating around an image or 
object’ (pp.152-153 in Resource booklet).  
(? Show example of completed piece) 

 
Act 5 – if students struggle, 
provide examples and 
support with vocabulary  
 
Act 9 – Draw students’ 
attention to Art review 
genre and language that 
reflects this genre, e.g. ‘The 
work is about … / 
expresses a strong 
message about …’ 
 
 
Re. art work (homework) 
explain that individual 
students may take 
responsibility for particular 
elements in the art work 

10 mins Plenary 
 
• With a partner, write a simple poem inspired by Harf Al 

Kaf (This could be continued for homework to be 
integrated into art work) 

Poetry activity – ref. models 
in ‘Poetry writing’ guide. 
[Suggestion: Create a 
calligram with words 
beginning with Kaf in the 
shape of the letter Kaf] 

Evaluation / 
Points for next 
lesson 
  

 [To what extent did the pupils achieve their learning outcomes?  
- How did I assess their learning?  
- Other, including how I included/promoted good behaviour and dealt with inappropriate 
behaviour.  
- Action points for next lesson.]  

 
 



 
Date: … Class: Pre-GCSE 
Learning  
objectives 

• To create a personal bilingual/multilingual artwork inspired by Ali Omar Ermes which 
integrates letter shapes and pieces of written text within an overall visual design  

• To  understand how the linguistic mode can combine with other modes (visual, spatial, 
audio and gestural) to construct meaning 

• To develop ability to communicate across a range of genres (classroom discussion, 
presentation, narrative, dialogue, drama sketch, review, poetry) 

• To negotiate new intercultural spaces for personal meaning-making and identity 
construction 

Resources • Copies of Kaf section from 
Resource booklet 

• Copies of ‘Collage: Creating 
around an image or object’ 
(pp.152-153 in Resource 
booklet) 

• Image selection? (LUMA) 
• Art materials 

Homework 
 

Complete final version of 
art work 
 
Make notes / PPT in 
preparation for  presenting 
art work to class 

Time Teacher and student activities (including review 
procedures) 

Notes 
Lesson 3 of sequence 

10 mins Starter 
Key word test on mini-whiteboards 
 

 

45 mins Main 
• Activity 10 S/W based on ‘Framework for thinking about 

and discussing the work of Ali Omar Ermes’. Class 
divided into 4 groups with each taking different area to 
focus on. One member of each group reports back to 
class. 

• Go through Task Sheet* and negotiate criteria for 
assessing art work taking account of artistic, 
intercultural and linguistic merit 

• Students feedback to group members on ideas 
developed in homework and plan art work deciding 
on different elements and who should take 
responsibility for each element. 

• Plan and begin work on first draft.  

Act 10 – Check that 
students understand 
prompt questions in 
‘Framework’, p.151. 
 
 
 

5 mins Plenary 
 

 
 

Evaluation / 
Points for next 
lesson 
  

- To what extent did the pupils achieve their learning outcomes?  
- How did I assess their learning?  
- Other, including how I included/promoted good behaviour and dealt with 
inappropriate behaviour.  
- Action points for next lesson.    

 
*See next page 
  

 
 



 
Task sheet 

 
 Brief:  

 
1. Make an art work collaboratively in your group (or individually), based on the letter 

Kaf, in the style of Ali Omar Ermes. In the piece you create, try to illustrate in words, 
comments, drawings and design what the letter means to you. This might be in the 
form of a memory, a dream, a story, a poem or an association. The work could be 
created digitally, as a slide show for example. Note that: 
- work should be completed in one hour 
- it should include at least 50 words of written text (which may be bilingual / 

multilingual). 
2.  Present your work to the rest of the class. 

 
 Homework: Developing ideas (incl. poetry activity) 

 
10 mins  

• Feedback to group members on ideas developed in homework and plan art work 
deciding on different elements and who should take responsibility for each element. 

45 mins  
• Create and (peer) review first draft. Progress towards final draft. 

 

  

 
 



 

Date: … Class: Pre-GCSE 
 

Learning  
objectives 

• To present a personal bilingual/multilingual artwork inspired by Ali Omar Ermes which 
integrates letter shapes and pieces of written text 

• To  understand how the linguistic mode can combine with other modes (visual, spatial, 
audio and gestural) to construct meaning 

• To develop ability to communicate across a range of genres (classroom discussion, 
presentation, narrative, dialogue, drama sketch, review, poetry) 

• To critically assess own work and that of others 
• To reflect constructively on learning over the sequence of lessons 

Resources • Copies of Kaf section from 
Resource booklet 

• Copies of ‘Collage: Creating 
around an image or object’ 
(pp.152-153 in Resource 
booklet) 

• Image selection? (LUMA) 
• Art materials 

Homework 
 

• Noting and learning key 
words in personal 
glossary 

 

Time Teacher and student activities (including review 
procedures) 
 

Notes 
Lesson 4 of sequence 

10 mins Starter 
Remind students of criteria for assessing art work 
taking account of artistic, intercultural and linguistic 
merit (??? content, initiative, fluency, accuracy) 

 

45 mins Main 
• Continue work on first draft of art work 
• Peer review 
• Complete final draft 

Invite colleague or 
headteacher to observe 
presentations 

5 mins Plenary  
• Discuss ideas for presentation, who to invite, etc 

 
 

Evaluation / 
Points for next 
lesson 
  

- To what extent did the pupils achieve their learning outcomes?  
- How did I assess their learning?  
- Other, including how I included/promoted good behaviour and dealt with 
inappropriate behaviour.  
- Action points for next lesson.    

 
  

 
 



                             

  

Date: … Class: Pre-GCSE 
 

Learning  
objectives 

• To present a personal bilingual/multilingual artwork inspired by Ali Omar Ermes which 
integrates letter shapes and pieces of written text 

• To  understand how the linguistic mode can combine with other modes (visual, spatial, 
audio and gestural) to construct meaning 

• To develop ability to communicate across a range of genres (classroom discussion, 
presentation, narrative, dialogue, drama sketch, review, poetry) 

• To critically assess own work and that of others 
• To reflect constructively on learning over the sequence of lessons 

Resources • Copies of Kaf section from 
Resource booklet 

• Copies of ‘Collage: Creating 
around an image or object’ 
(pp.152-153 in Resource 
booklet) 

• Image selection? (LUMA) 
• Art materials 

Homework 
 

 

Time Teacher and student activities (including review 
procedures) 
 

Notes 
Lesson 5 of sequence 

10 mins Starter 
Remind students of criteria for assessing art work 
taking account of artistic, intercultural and linguistic 
merit (??? content, initiative, fluency, accuracy) 

 

45 mins Main 
• If necessary, allow up to 15 mins for students to 

prepare presentations 
• Students in groups present their work. Other 

students assess according to agreed criteria. 

Invite colleague or 
headteacher to observe 
presentations 

5 mins Plenary  
• Discuss presentation of art work (overall idea, 

elements and how they combine, use of text, art & 
design features, etc) 

• Noting key words in personal glossary 

• Reflections on unit 
 

 
 

Evaluation / 
Points for next 
lesson 
  

- To what extent did the pupils achieve their learning outcomes?  
- How did I assess their learning?  
- Other, including how I included/promoted good behaviour and dealt with 
inappropriate behaviour.  
- Action points for next lesson.    

 
 



 
 

1. Defining Learning Objectives 
 

The table below provides examples of subject based and linguistic/intercultural learning objectives (ref. 
Planning proformas). 

SUBJECT BASED (ART&DESIGN) 
  

 
1.  To understand and appreciate important features of Middle 

Eastern art, in particular the role played by calligraphy  

2.  To analyse, interpret and express opinions about a range 
of works created by Ali Omar Ermes making links to personal 
life, experience and culture  

 

3.  To develop ability to think critically about art works in 
relation to content, form, process and mood (ref. 
Framework for thinking about and discussing the work of Ali 
Omar Ermes) 

 

4.  To appreciate links made in the art work of Ali Omar Ermes to 
Arab literature and moral teaching and how these can help 
address contemporary issues 

 

5.  To deepen understanding of Arab heritage and culture and 
their relationship to issues in the modern world  

6.  To create a personal bilingual/multilingual artwork 
inspired by Ali Omar Ermes which integrates letter shapes 
and pieces of written text within an overall visual design 
and/or (Arabic-English) digital story  

 

7.    
8.    

        
LINGUISTIC / INTERCULTURAL 

(ref. Glossary) 
   

1.  To review and extend Art&Design and broader Arts related 
vocabulary and structures 

 

2.  To extend awareness of and confidence in using  a range of 
language functions (describing, comparing, expressing opinions, 
arguing, interpreting, hypothesising) 

 

3.  To develop oracy and literacy skills, building from word to 
sentence and text levels 

 

4.  To  foster interlingual/intercultural skills (including translation)  
5.  To  understand how the linguistic mode can combine with other 

modes (visual, spatial, audio and gestural) to construct meaning 
 

6.  To develop ability to communicate across a range of genres 
(classroom discussion, presentation, narrative, dialogue, drama 
sketch, review, poetry) 

 

7.  To explore intercultural perspectives and open up new, dynamic 
spaces for personal meaning-making and identity construction 

 

 
 



How the resource supports preparation for GCSE and A level 

      examinations in Arabic 
 

1. Links language learning with meaningful intercultural and visual art content 
[GCSE Arabic (2017) enhances content strand through deeper engagement with culture 
and identity and by bridging local, national, international and global perspectives (e.g. on 
environment and supporting good causes) 
Aims and objectives include making ‘appropriate links to other areas of the curriculum to 
enable  bilingual and deeper learning, where the language may become a medium for 
constructing and applying knowledge’] 

2. Integrates and supports development of the four skills. 
     [GCSE tests four skills]   
3. Fosters awareness of different text genres (story, poem, dialogue, art review, 
       presentation) 
      [Literary texts included in the GCSE reading paper] 
4. Requires application of key language functions (describing, associating, 
       comparing, expressing and justifying opinions, hypothesising, arguing, 
       persuading) 

[GCSE expectation that candidates can adapt language to achieve different purposes, e.g. 
to describe, narrate and inform] 

5. Personalises language learning by making space for student creativity and 
        critical thinking 

[GCSE expectation that candidates use language to express original thoughts, ideas and 
points of view] 

6. Develops metalinguistic skills and an appreciation of relationships within and 
         across languages.  

[GCSE includes translation from and into the target language, emphasising at Higher tier 
the ability to manipulate grammatical structures and use of a wide variety of vocabulary]  

 

Re. Advanced Level Arabic, above points also apply and Unit 2 ‘Writing and research’ offers 
choice of set topics which include ‘Arabic art and architecture’  

 
 
 
  

 
 



7. Activities to support engagement with content and language grouped 
under receptive and productive skills 

 
 

RECEPTIVE SKILLS 
 

PRODUCTIVE SKILLS 

Listening Reading 
 

Speaking Writing 

Matching Brainstorming (in groups / whole class) 
True / False Predicting 

Multiple choice Asking and answering questions 
Selecting from list of words 

 
Retelling story (from a different perspective) 

Table completion 
 

Self and peer assessment activities 

Sequencing Discussing in 
pairs/groups 

Note-taking  

Gap-filling 
 

Role-playing / 
improvising 

Dictation(using mini-
whiteboards) 

Grouping / Ranking Presenting (to a real 
audience) 

 

Translation (for a bilingual 
newspaper, display, digital 

story) 
Responding to questions 

 
 Diary writing / Personal 

reflection 
Researching (including online) 

(> note-taking) 
 

 Guided writing (email, letter, 
magazine article, art review, 

script for role-play, drama 
sketch, poetry or digital story) 

  Annotating 
(bilingually/multilingually) 

around an image / art work 
  Creating (campaign) poster / 

art work (calligram, calligraffiti) 
/ display  / digital story 

(Multimodal design) 
  

 
Creating a personal glossary 

 
 
  

 
 



8. Language Functions 
 

 
On this page we provide a list of relevant language functions (ref. Mapping Plan): 
 
Describing (an art work, feature of an art work – content, composition, shapes, colours, 
material, textures) There is /are  
 
Comparing (one work with another, e.g. from same or different artist, era, culture) It’s 
more, less, similar to … 
 
Expressing and justifying opinions or feelings about work(s) taking into account 
technical and aesthetic considerations as well as originality. I like/don’t like …because  … 
/ I think it’s typical of that period because  … 
 
Interrogating (artist, figure in art work) 
 
Hypothesising about meaning(s) conveyed in work, how work relates to broader social/ 
cultural context Perhaps … / It could be about … 
 
Associating (with own life experience, another idea, work, artist, movement, another 
medium – e.g. music). It reminds me of … 
 
Persuading (why a particular art work / artist should be valued). What makes this work 
so special is … 
 

  

 
 



 
9. Discourse Markers 
 
On this page we provide a list of relevant discourse markers (ref. Mapping Plan): 
 
Introducing topic  This is … / The work I’ve chosen to present to you is (a painting /  collage / 
photograph / mosaic  / sculpture) by …  
The style is  (modern, old, traditional, abstract, impressionist)  
 
Developing topic The first thing that strikes you is/are (the sky, figure,  
bottles).  Another interesting feature is   (the pattern, colour,  expression)  
 
Concluding topic To sum up …. 
 
Generalising  Like most (landscapes by Middle Eastern artists) 
 
Arguing  This work is clearly/definitely … / On the one hand … on the other 
 
Listing Firstly …. secondly … thirdly …. Finally 
 
Exemplifying  For example 
 
Elaborating/Extending also / as well / moreover / (relative clauses – who, that, which) 
 
Qualifying   Although … / However …  
 
Justifying Due to / because of  
 
Taking different perspectives From this angle/perspective, … / In the  social cultu ral/historical, 
religious context of …   
 
 
 
 
 
  

 
 



 

10. Useful references when planning 

 
Anderson, J. and Chung, Y-C. (2011) Arts Based Creativity in the Community Languages Classroom: a 
Professional Development Resource. London: Goldsmiths, University of London. 
http://www.gold.ac.uk/clcl/multilingual-learning/creativity/booklet/#d.en.26692 
 
Anderson, J., Macleroy, V. and Chung, Y-C. (2014). Critical connections: Multilingual digital 
storytelling project. Handbook for teachers. London, UK: Goldsmiths, University of London. 
https://goldsmithsmdst.wordpress.com/handbook/  
 
Abdelhadi, R., Khaled, F., Hameed, L. & Anderson J. (2018) Language in Art and the Work of Ali Omar 
Ermes. London: Goldsmiths, University of London. 
 
Charman, H., Rose, K. and Wilson G. (Eds) (2006) The Art Gallery Handbook; A Resource for Teachers. 
London: Tate Publishing. 
 
CUNY-New York State Initiative on Emergent Bilinguals (NYSIEB) 
https://www.cuny-nysieb.org/ 
 
The New York State Education Department (2010). Art as a Tool for Teachers of English Language 
Learners. 
http://steinhardt.nyu.edu/scmsAdmin/media/users/nbm3/art_tool.pdf 
 
Guggenheim Learning through Art 
https://www.guggenheim.org/for-educators/learning-through-art 
 
Saffaf, S. and Abdel-Hay, N.  (2007) Curriculum Guide for Arabic. London: CILT, The National Centre for 
Languages. 
http://www.gold.ac.uk/clcl/multilingual-learning/curriculumguides/ 
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Appendix 
 
 

 
Unit theme  

 
 

 
Number of lessons 

 
 
ART & DESIGN OBJECTIVES (See guidance notes) 
 
 
 
 
 
 
 
LANGUAGE LEARNING OBJECTIVES (See guidance notes) 
 
 
 
 
 
 
 
 
LINKS TO SCHEME OF WORK, COURSE BOOK, EXAM SPECIFICATIONS 
 
 
 
 
 
 
 
LEARNING SKILLS / STRATEGIES  
 
 
 
 
 
CREATIVE OUTCOME 
 
 
 
 
 
ASSESSMENT 
 
 
 
 
 
 
RESOURCES 
 
 
 
 

 



 
 

Lesson Key Art and Design 
learning objectives 
(information / 
concepts 
 

Language functions  Key lesson activities 
 

Key structures and vocabulary 

1.  APPROACHING 
EXPLORING 
 
 
 
 

   

2.  EXPLORING 
 
 
 

   

3.  CREATING 
 
 
 
 
 

   

4.  CREATING 
 
 
 
 

   

5.   
 
 
 

   

6.   
 
 
 
 

   

 

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 

Date: Class: 
 

Learning  
objectives 

•  
•  
•  

Resources •  
•  

Homework •  
•  

Time Teacher and student activities (including 
review procedures) 
 
 

Notes 

 Starter 
 
 

 

 Main 
•  
•  
•  
 
 

 
 

 Plenary 
 
 
 

 

Evaluation / 
Points for 
next lesson 
- To what extent did the 
pupils achieve their learning 
outcomes?  
- How did I assess their 
learning?  
- Other, including how I 
included/promoted good 
behaviour and dealt with 
inappropriate behaviour.  
- Action points for next 
lesson.   

  

 



 
 
 
 
 
 
 
 

Project website 
https://mdstmr.wordpress.com/ 

 


